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Welcome

Good Morning and welcome to our session on Tools for Effective Transition Plans and Services. The Center for Change in Transition Services, or CCTS, and the Washington state Office of Superintendent of Public Instruction will be working together to deliver the content for today’s training. 

http://www.seattleu.edu/ccts
https://creativecommons.org/licenses/by-nc/4.0/
https://creativecommons.org/licenses/by/4.0/

Introductions

* Alexandra Toney, OSPI Special Education Program Supervisor
* Meg lyer, CCTS Transition Specialist

Washington Office of Superintendent of

WCCTS | www.seattleu.edu/ccts | CC BY-NC 4.0 PUBLIC INSTRUCTION



Presenter Notes
Presentation Notes
Meg:

Each do Introductions



http://www.seattleu.edu/ccts
https://creativecommons.org/licenses/by-nc/4.0/

Presentation Overview

« OSPI and CCTS Overview

» Post-School Outcomes and IEP Transition Planning
« Components of IEP Transition Planning

* High School and Beyond Plan Alignment

* Flexible Course Offerings

* Resources

* Questions/\Wrap-Up

Washington Office of Superintendent of
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We’ll start with a brief overview of OSPI and CCTS.
Then we’ll talk about the connections between Post-School Outcomes and IEP Transition Planning, which will lead us into a brief review of the components of IEP transition planning and aligning the IEP transition plan with the HSBP. 
Alex will discuss flexible course offerings and point you to some resources for more information. 
Each of these topics could be their own full presentation—we’ll link to some examples of additional professional development on these topics as they come up today. 

If questions come up during the presentation, please enter those in the chat and we’ll get to them at the end (or try and answer them as we go, if we can). 
And we’re always available to you after this presentation, so we’ll share our contact info at the end.  Now I will hand it over to Alex.


http://www.seattleu.edu/ccts
https://creativecommons.org/licenses/by-nc/4.0/

OSPI and CCTS Overview
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OSPI’s Mission & Vision

Mission: Transform K-12 education to a system that is
centered on closing opportunity gaps and is characterized by
high expectations for all students and educators. \We achieve
this by developing equity-based policies and supports that
empower educators, families, and communities.

Vision: All students are prepared for postsecondary pathways,
careers, and civic engagement.

Washington Office of Superintendent of
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As many of you have heard OSPI staff say, we are grounding all our work on the foundations of our Vision, Mission and Values. The Mission of OSPI is to transform K-12 education to close opportunity gaps and have high expectations for all students and educators. Our vision is that all students are prepared for their postsecondary pathways, careers, and civic engagement.


http://www.seattleu.edu/ccts
https://creativecommons.org/licenses/by-nc/4.0/

Center for Change in Transition Services

M

CCTS - Empowering educators to improve
transition services for youth with
CEN N 98 GHANGE IR disabilities through partnerships,
research, and training

Inclusionary Practices  Part of OSPI’s Inclusionary

‘.—_\-—,‘\l fechnical Assistance Network Practices Technical Assistance
Network (IPTN)

SEATTLEU » Located at Seattle University

COLLEGE OF EDUCATION

Washington Office of Superintendent of
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Thank you, Alex. CCTS is located at Seattle University in the College of Education, and we are part of the Inclusionary Practices Technical Assistance Network (IPTN), funded by the Office of Superintendent of Public Instruction.

Our work centers on increasing the number of students who are engaged in postsecondary education, training or employment after leaving high school and decreasing the number of former students who are not engaged in any of these activities. 







http://www.seattleu.edu/ccts
https://creativecommons.org/licenses/by-nc/4.0/
https://ospi.k12.wa.us/iptn
https://ospi.k12.wa.us/iptn
https://ospi.k12.wa.us/iptn

What CCTS Provides

* Secondary transition training
* Technical assistance

» Post-school outcome data (district, county, ESD, and state-level)
* Resources and materials designed for:
— Washington state ESDs, LEAs, public high schools
- Educators and administrators
— Agency staff
— Youth with disabilities and their families/caregivers

Washington Office of Superintendent of
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CCTS provides secondary transition training and technical assistance to Washington state partnering agencies and public schools that serve high school-age students.
We’re also responsible for managing and reviewing the district-reported post-school outcome data. 
All of the resources and materials that we generate are available through our website. 
They’re designed for educators, administrators, agency staff, youth with disabilities, and their families/caregivers. 
We do not provide direct services such as student transition assessments or attending IEP meetings. 


http://www.seattleu.edu/ccts
https://creativecommons.org/licenses/by-nc/4.0/

Post-School Outcomes and
[EP Transition Planning

Washington Office of Superintendent of
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When we talk about why IEP transition planning matters, we like to start that conversation by looking at post-school outcome data. 

http://www.seattleu.edu/ccts
https://creativecommons.org/licenses/by-nc/4.0/

Any vs. No Engagement, Five-Year Overview, 2022-23
Washington state graphs
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Post-School Outcome Data Summary, Washington state, 2022-23 leaver year

Washington Office of Superintendent of

WCCTS | www.seattleu.edu/ccts | CC BY-NC 4.0 PUBLIC INSTRUCTION



Presenter Notes
Presentation Notes
We’ll start by looking at post-school outcome data for Washington state, which is collected each year through the annual Post-School Survey. 
This slide shows the percentages of overall postsecondary engagement and nonengagement for all former students in Washington state who received special education services up until they permanently exited high school.
By permanently exiting, we mean that they graduated, dropped out, aged out, or were expected to return but for some reason did not. 
And this is showing five years of data, from the 2018-19 academic year to the 2022-23 academic year. 

The chart on the left displays the Any Engagement category. This represents former students who met the reporting requirements for Higher Education, Competitive Employment, Other Education, and Other Employment.
And what we see in this chart is an engagement rate in 2018-19 that’s a little over 70%, it dips a little the following year, then increases the year after that, which is 2020-21, and then over the next two years, decreases to just below 70%. 
The chart on the right shows us Non-Engagement. This represents the former students who did not meet the reporting requirements for any of the engagement outcomes. 
So this chart does the opposite of the Engagement chart. 
It starts at just over 30%, increases the next year, then decreases in 2020-21, and then over the next two years, increases to just above 30%.
So if we want to see those exact percentages, we can view the next slide. 


http://www.seattleu.edu/ccts
https://creativecommons.org/licenses/by-nc/4.0/
https://drive.google.com/drive/u/2/folders/1bheA20gDwLCUfMsY1xB5GJvOOLZ-RscR

Any vs. No Engagement, Five-Year Overview, 2022-23
Washington state data table

Leaver Year Respondents Any Engagement | No Engagement
2022-23 7,171 69.00% 31.00%
2021-22 6,522 72.86% 27.14%
2020-21 6,261 74.27% 25.73%
2019-20 7,170 69.93% 30.07%
2018-19 6,867 72.07% 27.93%

www.seattleu.edu/ccts/pso-data

mCCTS | www.seattleu.edu/ccts | CC BY-NC 4.0
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This slide displays a table that includes the total number of survey respondents, and the percentages of engagement and nonengagement for those respondents that were pictured in the line graph on the previous slide. 
Here, we can see that for students who received special education services and permanently exited in the 2022-23 academic year, engagement is 69% and nonengagement is 31%. 
Unfortunately, this is the highest rate of nonengagement that we have on record since we started digital data collection 14 years ago. 
We want to see nonengagement rates decrease, which indicates that more students are participating in education and/or employment activities in the first year after leaving high school. 

This is just a glimpse of the post-school outcome data for Washington state.
To learn more about how these data are collected, and to view data by different demographic categories,  you can visit the CCTS website www.seattleu.edu/ccts/pso-data. 
From there you can also find data by county and educational service district. 

http://www.seattleu.edu/ccts
https://creativecommons.org/licenses/by-nc/4.0/
http://www.seattleu.edu/ccts/pso-data/

Interrelationship of IDEA Indicators

Four IDEA performance indicators relate to secondary transition.
These indicators also correlate with one another.

Positive
Quality IEPs Staying in Graduating post-school
(B13) school (B2) (B1) outcomes
(B14)

(Kohler, Gothberg, & Hill, "NSTTAC Evaluation Toolkit", 2009)
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As you all know, the Individuals with Disabilities Education Act (IDEA) is a federal statute pertaining to youth and young adults ages 3-21 who receive special education and/or related services.
Within IDEA, there are 17 performance indicators that lead to student success and four of these relate specifically to secondary transition. 

There’s a critical relationship among these indicators. 
Research shows that quality IEPs (Indicator B13) lead to more students staying in school (Indicator B2), which leads to higher graduation rates (Indicator B1).
Graduation is linked to positive outcomes for students after they’ve left high school (Indicator B14), such as engagement in continued education or employment.

At CCTS, our trainings are based on this interrelationship that begins with a foundation of quality IEPs. 

http://www.seattleu.edu/ccts
https://creativecommons.org/licenses/by-nc/4.0/

Components of IEP
Transition Planning

Washington Office of Superintendent of
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Let’s review the Components of Transition Planning, which related to Indicator B13, Quality IEPs. 

http://www.seattleu.edu/ccts
https://creativecommons.org/licenses/by-nc/4.0/

IEP Transition Services Sequence

Conduct Age-Appropriate Assessments
Write Measurable Postsecondary Goals
|dentify Transition Services

Write the Course of Study

Write the Annual IEP Goals

Coordinate Services with Adult Agencies

o~ wbh =

(Kohler, 1996)

ﬂhCCTS | www.seattleu.edu/ccts | CC BY-NC 4.0
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This slide includes the 6 steps included in transition and we have included it in list form here for accessibility purposes. Moving on to the next slide, I will describe each step.

http://www.seattleu.edu/ccts
https://creativecommons.org/licenses/by-nc/4.0/

-A Conduct Age-Appropriate Transition Assessments

Strengths Preferences Interests

Write Measurable Postsecondary Goals

Transition

. Education/Training Employment Independent Living (as needed)
Services
Identify Transition Services
Flowchart . 4
Specially Designed Related Community Employment &
Instruction Services Experiences Living Skills
(JOh nson, 2004) -A Write the Course of Study

Write the Annual lEP Goals

-A Coordinate Services with Adult Agencies

Washington Office of Superintendent of
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Here are the components of transition shown in the Transition Services Flowchart with a little more detail than our previous slide. 

I will briefly discuss each step in turn:

First off is conducting age-appropriate transition assessments. Assisting students in identifying their strengths, interests, preferences, and needs sets the stage for the entire transition planning process. 

2) OSPI has noticed Steps 2 and 3 are the ones that typically come up as areas that require further professional development to meet compliance with IDEA law.

These are the main things to keep in mind when writing postsecondary goals, which is step 2. 
Postsecondary goals must be for after high school. 
They must be observable and measurable.
They must include goals for education/training, employment, and if considered necessary by the IEP team, independent living. 

3) Step 3 is Identifying Transition Services
Transition services are individualized decisions that should be based on what a student needs, not on the district’s school or transition program schedule or model.

4) Next is Identifying the Course of Study.
This is more than just a list of courses the student will take. It identifies the courses, experiences, and activities planned to prepare students for their postsecondary goals. 

5) Annual goals are those goals the student will accomplish during the IEP year in each area of service identified through the evaluation and are linked to each area in the transition plan.  

6) Through partnership with adult agencies, school districts can create opportunities to provide students and parents with resources, and an opportunity to connect as they move from school to the adult world.  

Finally, just a reminder that the IEP is revisited and adjusted at each annual meeting based on new data and present levels of performance.







http://www.seattleu.edu/ccts
https://creativecommons.org/licenses/by-nc/4.0/

CCTS Self-Paced Online Training

 Writing Effective Transition Plans
— Module 9 includes Alignment of HSBPs

« Student-Led IEP Meetings
* Developing Job Shadow Experiences

» Partnerships for Inclusion: Special Education and Career
Technical Education

Washington Office of Superintendent of
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CCTS offers self-paced, secondary transition training modules. They’re available on our website at no charge. 

Topics include:
Writing Effective Transition Plans, 
Student-Led IEP Meetings, 
Developing Job Shadow Experiences, and
Partnerships for Inclusion: SE and CTE.

Now I will turn it over to Alex.

http://www.seattleu.edu/ccts
https://creativecommons.org/licenses/by-nc/4.0/
https://www.seattleu.edu/ccts/professional-development-and-training/writing-effective-transition-plans/
https://www.seattleu.edu/ccts/professional-development-and-training/student-led-ieps/
https://www.seattleu.edu/ccts/professional-development-and-training/developing-job-shadow-experiences/
https://www.seattleu.edu/ccts/projects/inclusionary-practices/ipp-resources/
https://www.seattleu.edu/ccts/projects/inclusionary-practices/ipp-resources/

IEP Transition Plans and High
School and Beyond Plan (HSBP)
Alignment

Writing Effective Transition Plans: Module 9

Washington Office of Superintendent of
mCCTS | www.seattleu.edu/ccts | CC BY-NC 4.0 PUBLIC INSTRUCTION
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Now I will share some information with you about how the IEP transition plan and High School and Beyond Plan align.
Transition plans are part of the IEP, which is a federal mandate under IDEA to be fully developed by age 16. 
The HSBP is a student-led and student-generated state graduation requirement that must be started by 7th grade. 
For students who receive special education services, they will have both an IEP transition plan and HSBP which are aligned. These two documents go together to support a student to be ready for their postsecondary goals.

We have details about aligning HSBPs and IEP Transition Plans in Module 9 of the CCTS Writing Effective Transition Plans training and I will share a few high-level points in the following slides


http://www.seattleu.edu/ccts
https://creativecommons.org/licenses/by-nc/4.0/
https://sucommunities.instructure.com/courses/149/pages/module-9-overview

High School and Beyond Plan (HSBP)

* “For a student with an individualized education program (IEP),
the student's IEP and high school and beyond plans must align.”

« “Students with an IEP transition plan...may use their transition
plan in support of, but not as a replacement for, their high school

and beyond plan.”

* “The process for developing and updating the student's high
school and beyond plans must be similar to and conducted with
similar school personnel as for all other students.”

WAC 180-51-220 (4)

Washington Office of Superintendent of
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Before I go into alignment, I want to center in a few really key points from the HSBP WAC 180-51-220 that are specific for students who also have an IEP. 
“For a student with an individualized education program (IEP), the student's IEP and high school and beyond plans must align.” 
In the next slide you will see how several sections of each have some overlap and it is important that these two plans build off each other and work together to support students to be ready for their goals
“Students with an IEP transition plan…may use their transition plan in support of, but not as a replacement for, their high school and beyond plan.” 
The IEP transition plan is not a replacement for the HSBP, for students who have an IEP- they will have both. 
“The process for developing and updating the student's high school and beyond plans must be similar to and conducted with similar school personnel as for all other students.”
The HSBP process at schools should be accessible and differentiated to support all students. Students who have IEPs should not have their HSBP led exclusively by special education staff or using an entirely separate process

http://www.seattleu.edu/ccts
https://creativecommons.org/licenses/by-nc/4.0/
https://apps.leg.wa.gov/wac/default.aspx?cite=180-51-220#:%7E:text=(1)%20Each%20student%20must%20have,or%20training%20and%20career%20after

Comparing the IEP Transition Plan and the HSBP

Assessment Age-Appropriate Career Interest Inventory
Transition Assessments

Goals « Employment, Education, and Career and Educational
Independent Living
 Annual and Postsecondary

Course work Course of Study Academic Course Planner

Graduation Pathway(s)

Summary Summary of Academic Achievement and | Resume or Activity log
Functional Performance

Washington Office of Superintendent of
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There are many ways in which the IEP transition plan and HSBP align. 
They both share components that include student assessments, goals, coursework, and summaries.
These tasks are all similar, but the documents also have different scopes and different timings. 
For example, the HSBP must start in 7th grade and the IEP transition plan must be fully developed by age 16. Since a student will likely already have a HSBP when the IEP transition plan is developed this presents an important opportunity to reference---add to and---build off of that information.
A key difference to keep in mind here is that the HSBP is a student-generated, student-facing graduation requirement that is developed over time, while the IEP transition plan is an adult-generated document that is fully developed when it is created and updated at least annually. It is updated within an IEP meeting.

So, let’s unpack this graphic
Starting with Assessment you can see that a Career Interest Inventory is a part of the HSBP. 
This is likely to be already completed by the time a student’s IEP transition plan is developed and this can be included as relevant content for the age-appropriate transition assessment –remember these include SPIN -S-P-I-N  which stands for (strengths, preferences, interests, and needs).
The IEP transition plan will likely also include additional age-appropriate assessments and information gathered from the student that may not need to be included with the HSBP.

Moving onto goals. 
Both the HSBP and IEP transition plan will include career and education goals which should align. The IEP transition plan may expand on those goals and could also include an independent living goal if determined to be needed by the IEP team. 
In addition to postsecondary goals, which are for life after high school, the IEP will also include annual goals that support the student’s transition service needs, students make progress on over the course of the IEP cycle.

Next, we have coursework. 
The HSBP will include an academic course planner. That can be expanded upon in the IEP transition plan to include other opportunities and experiences that directly relate to the student’s postsecondary goals, interests, and preferences. 
The IEP team may also identify opportunities, course selections like comparable content course substitutions and experiences that the HSBP team may use to update the academic course planner section. 

Lastly, is the summary section. The HSBP includes a resume or activity log. This should align with the final Summary of Academic Achievement and Functional Performance that’s part of the IEP transition plan when the student graduates. 

The information in the HSBP and IEP transition plan should align as they go together to support a student to be ready for their postsecondary goals. Students may be updating the HSBP all year and have access to change things as their interests and dreams change, so we understand alignment may not always be perfect, but it is key to support a smooth transition. School staff who are working on HSBP should have access to the IEP transition plan and the IEP team should have access to the HSBP to build off of the different activities and support alignment. 

Now I'll hand it over to Meg to discuss a valuable transition resource for educators: T-Folio.


http://www.seattleu.edu/ccts
https://creativecommons.org/licenses/by-nc/4.0/
https://sucommunities.instructure.com/courses/149/pages/module-2-overview
https://sucommunities.instructure.com/courses/149/pages/module-2-overview
https://sucommunities.instructure.com/courses/149/pages/module-6-overview
https://sucommunities.instructure.com/courses/149/pages/module-6-overview
https://sucommunities.instructure.com/courses/149/pages/module-6-overview
https://sucommunities.instructure.com/courses/149/pages/module-3-overview
https://sucommunities.instructure.com/courses/149/pages/module-5-overview
https://sucommunities.instructure.com/courses/149/pages/module-8-overview
https://sucommunities.instructure.com/courses/149/pages/module-8-overview

Using T-Folio to Align IEPs and HSBPs

Elements IEP Transition Plan HSBP
Assessment | Age-Appropriate Career Interest » Strengths Assessment: 1.1
Transition Assessments Inventory » Career Clusters Interest Survey: 1.3
» Challenges in the Classroom and
Beyond: 1.4
Goals  Employment, Education, | Career and Postsecondary Goals Worksheet: 2.2
and Independent Living Educational
* Postsecondary and
Annual
Course Course of Study Academic Course |+ Course of Study Worksheet: 2.5
work Planner » Action Plan for Employment and
Cred ueiier Education: 2.7
Pathway(s)
Summary Summary of Academic Resume or Activity | Writing a Resume: 4.2
Achievement and Functional | log

Performance
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Thanks Alex. I'm jumping in here to talk about this slide which is identical to the one Alex just discussed, but we’ve added links to the T-Folio curriculum.
T-Folio is a free transition portfolio tool developed for youth with disabilities in Washington state and the school and agency personnel who support them. 
There are various activities in the T-Folio that can be used when building and aligning the HSBP and IEP transition plan. 
The T-Folio includes several assessment activities, a postsecondary goals worksheet, a course of study worksheet and action plan for employment. There’s also an activity on writing a resume. 
Using the T-Folio is not a requirement, it’s just a tool that your school teams might find helpful when working to align these other two documents, which are required for students with IEPs. 
Are there any questions before I turn things back to Alex to talk about flexible course offerings?

http://www.seattleu.edu/ccts
https://creativecommons.org/licenses/by-nc/4.0/
https://www.cctstfolio.com/#/unit-1/lesson-1
https://www.cctstfolio.com/#/unit-1/lesson-3
https://www.cctstfolio.com/#/unit-1/lesson-4
https://www.cctstfolio.com/#/unit-1/lesson-4
https://www.cctstfolio.com/#/unit-2/lesson-2
https://www.cctstfolio.com/#/unit-2/lesson-5
https://www.cctstfolio.com/#/unit-2/lesson-7
https://www.cctstfolio.com/#/unit-2/lesson-7
https://www.cctstfolio.com/#/unit-4/lesson-2

Flexible Course Offerings

[m] # e [m] . : : . :
gt | Graduation Equity Webinar - Designing Accessible

“'ﬁi'{ Graduation Pathways for All Students

Washington Office of Superintendent of
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We are now going to talk about flexible course offerings. This information I will be sharing is an excerpt from the GATE webinar on Designing Accessible Graduation Pathways for all students. I am linking it here so you can rewatch it later or share with your teams. I will only be covering a portion of it, so I encourage you to dig into the whole thing when you have time and I wanted to acknowledge that our graduation team leads out on this content and has codeveloped this linked presentation in coordination with the special education team,

http://www.seattleu.edu/ccts
https://creativecommons.org/licenses/by-nc/4.0/
https://www.youtube.com/watch?v=GuwzMo8J5i8&t=2s
https://www.youtube.com/watch?v=GuwzMo8J5i8&t=2s

Evidence-Based Predictors for Student Success

High School Diploma Status

Inclusion in General Education )
Career and Technical Education (CTE)
Career Awareness

Community Experiences

Interagency Collaboration
Occupational Courses .

Paid Employment/Work Experience

Family Involvement
Program of Study

e Self-Determination/Self-

Advocacy

Self-Care/Independent Living
Skills

Social Skills
Student Support

Transition Services
Work Study

Washington Office of Superintendent of Test et al. (2009). Evidence-based secondary transition predictors for improving post-school outcomes 21
PUBLIC INSTRUCTION for students with disabilities. Career Development for Exceptional Individuals, 32, 160-181.
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As we dig into the research for what are the largest predictors for postsecondary success, we know that these activities make a large impact in students' success. 

You can see these include for example....

Three of which are inclusion in general education, exposure to CTE courses and the earning of a HS diploma- each of these requires students to access and make meaningful progress in courses.


Layered Academic Support Explained in
lce Cream

Some students also have an

All students are general Individualized Education Program (IEP).

education students. . o . .
« Special education instruction provides

* They earn high school level an additional support to students
credit by demonstrating e
mastery of grade level
academic learning standards
of courses

« Special education teachers are experts
at differentiating and supporting
access to content

* Resource rooms or self-contained
classroom instruction do not earn high
school core content credit unless it
aligns with grade level learning
standards for that credit area

* General education teachers are
experts of the learning
standards for the courses they
are assigned

Washington Office of Superintendent of 80 years of research demonstrates that inclusion has a net neutral or positive impact on all
PUBLIC INSTRUCTION students
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Another thing I want to touch on before we jump into content is layered academic support. There is a frequent misunderstanding in the field that students with IEPs are best served by special educators or that the IEP is the instruction which replaces the general education content. We hope that this graphic is helpful to shift away from these understandings.

So, to unpack the graphic:

You start with the first scoop; this is general education. All students are general education students. They earn high school level credit by demonstrating mastery of grade level academic learning standards for those courses. They receive instruction in their core content areas from general education teachers who are the experts of the learning standards for the courses they are assigned. 

Then layered on top of that some students may also have an IEP which provides an additional layer or scoop of academic, behavioral or functional support. The purpose of an IEP is to bridge where a student is at, their present level of performance with where they need to be which are the grade level expectations. Special education instruction through an IEP is a supplemental support and does not supplant grade level instruction. PAUSE

Special educators are experts at providing access and inclusion in the standards, but they often do not have deep knowledge of all standards nor is it feasible to know the standards across all content areas.

Additionally, instruction provided in, for example, a self-contained classroom or resource room, does not earn high school core content credit unless it also aligns with those grade level learning standards. So, to put it another way, to get geometry credit, which is a graduation requirement, students must demonstrate progress in geometry learning standards

So we will highlight three flexible ways for students to engage in course work in the following slides




Flexibility to Support All Students’ Learning
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Example 1

Systemic
Flexibility
through

CTE Course
Equivalencies

Washington Office of Superintendent of

PUBLIC INSTRUCTION

Districts can use any available statewide or a locally created CTE
Course Equivalency framework that aligns academic content
learning standards with a CTE course. Transcripts must reflect
the academic content course.

Statewide Equivalencies

NOTE: To sort a column alphabetically, click on the column header.

CIP Code  CTE Course/Framework Equivalency Program Area

261201 Agricultural Biotechnology (DOCX) Life Science or Lab Science Agricultural Education

010201 Agricultural Power and Technology Lab Science Agricultural Education
(DOCX)

010308 Agroecology and Sustainability Life Science or Lab Science Agricultural Education
(DOCX)

010801 Animal Science (DOCX) Biology or Lab Science Agricultural Education

100304 Animation Technology Video Geometry Skilled & Technical Sciences

Graphic (DOCX)

110201 AP Computer Science Principles 3rd Year Math Business & Marketing
(DOCX)

Statewide Course Equivalencies | OSP| (www.k12.wa.us) | 12/12/2024 |
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This last example is an example many districts and school teams are already doing. CTE Equivalencies. This allows students to take one CTE course that also counts for a core subject area requirement for graduation. So, for example, a student can take an animal science course which counts for one CTE course in a sequence for their graduation pathway and also counts for a biology credit. This can free up more schedule space for other courses and provide early career exploration for a student.
Statewide Course Equivalencies | OSPI (www.k12.wa.us)

https://www.k12.wa.us/student-success/career-technical-education-cte/cte-resources-essentials/statewide-course-equivalencies

TO KILLA
OCKINGBIRD

Example 2

nd lllustrated by-FRED-FORDHAM

Instructional - B
Flexibility Within grultedor Graphic Novel Theater Production
a Required

Course An English course can use principals of
Universal Design for Learning (UDL) to provide

flexibility in how students engage with the
content and learning standards of a course.

Washington Office of Superintendent of

PUBLIC INSTRUCTION
12/12/2024 | 25
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Classroom flexibility-this is instructional flexibility that educators use within a classroom. So, for example, an English course could use principals of UDL to provide flexibility in how students engage with the content and learning standards of the course. If the standard being worked on is for example providing details that support an author's point, all students can be working on this, but some students are reading the full text, some could be using a graphic novel, and others could use an audio book or theater production/movie.


Universal

Design for

Learning

Build Access

Intem alize

Goal

The Universal Design for Learning Guidelines

Provide multiple means of

Engagement

o i
Affective Networks. =}

W
The "WHY" of Laarning \\L“"r‘

Provide options for
Recruiting Interest m

» Dptimize individual choice and awtonomy (7:1)
+ Dptimize relevance, value, and authenticity (7.2)
+ Minimize threats and distractions (7.3)

Provide options for
Sustaining Effort & Persistence =

+ Heighten salience of goals and objectives @1y

+ Wary demands and resources to optimize challenge #.2)
+ Foster collaboration and community £33

+ |ncrease mastery-oriented feedback @4

Provide options for
Self Regulation =
+ Promote expectations and beliefs that
optimize motivation 1)
« [Fadlitete personal coping skills and strategies @.z)
+ Develop self-assessment and reflection .3

Expert learners who are...

Provide multiple means of

Representation

Recognition Networks ——
The “WHAT" of Learning oL

Provide options for
Perception m

= Offer ways of customizing the display of information 0.1
= Differ alternatives for auditory information 0.2}
« Dffer alternatives for visual information 0.3

Provide options for
Language & Symbols =

* Clarify vocabulary and symbols @213

+ Clarify symtax and structure @.2)

* Support decoding of text, mathematical notation,
and symbaols &3

* Promote understanding across languages 2.4)

* lNlustrate through multiple media 5}

Provide options for
Comprehension =

« Activate or supply background knowledge 213
« Highlight patterns, critical features, big ideas,
and relationships @.2)
+ Guide information processing and visualization @.3)
« Maximize transfer and generalization &3.4)

CAST | Untillearning has no limits

Provide multiple means of

Action & Expression

Strategic Networks s ,ﬂ,c':_‘T;

The "HOW™ of Learning i e

Provide options for
Physical Action »

» Vary the methods for response and navigation &1
+ Dptimize access to tools and assistive technologies @.2)

Provide options for
Expression & Communication =

* Lise multiple media for communication 5.1}

+ Lise multiple tools for construction and composition (5.2}

+ Build fluencies with greduated levels of support for
practice and performance 5.3)

Provide options for

Executive Functions =

« Guide appropriate goal-setting .1}

+ Support planning and strategy development ps.2)

+ Facilitate managing information and resources 6.3)
+ Enhance capacity for monitoring progress (6.4)

Purposeful & Motivated Resourceful & Knowledgeable Strategic & Goal-Directed

udiguidelines.cast.org | © CAST, Inc. 2018 | Suggested Citation: CAST {2018). Universal design for learning guidelines version 2.2 [graphic organizer]. Wakefield, MA: Author.
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While we will not go into universal design for learning today, I just wanted to highlight that it is an approach to teaching which provides for multiple ways for students to engage in learning, represent information, and express mastery of the learning. This graphic came from CAST who has some great resources to deepen UDL practices.


Example 3

Systemic
Flexibility in
Course
Selection

Washington Office of Superintendent of

PUBLIC INSTRUCTION

Construction
Math for

g Geometry Credit
Comparable

Content Course
Substitution with

adjusted depth,
breadth, or

complexity Graphic Novel 1

%,p g for English
wesw | anguage Arts
Credit

Special Education Guidance on WAC 180-51-115 | 12/12/2024 |
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This is systems flexibility in the courses a student can choose to engage in that aligns with their postsecondary goals and are interesting. IEP teams can determine that students need a comparable content course substitution which can adjust the depth, breadth, and complexity of the standards and this can be a way to also engage students in high-interest course options. 
For example: Construction Math with more applied tangible applications for geometry credit or a graphic novels course for ELA. These would be the same learning standards, but educators can adjust the depth, breadth, and complexity of the standards if needed for individual students based on their disability.

As systems and educators our first step is to look at sound instructional strategies to make courses accessible to all learners. If a comparable content course substitution is needed to support students to access and make progress in the learning standards – we should be thinking about courses available to all students, that are rigorous and high interest. 




https://www.k12.wa.us/sites/default/files/public/specialed/monthlyupdates/Feb2020Updates.pdf

Providing Flexible Ways for Students to Learn...

Increases opportunities for students to engage in rigorous and high
Interest content.

Increases student interest and engagement.

Does not need to be a separate course and is not a strategy to make a
course easier or decrease rigor.

Is a necessary part of inclusionary practices.

Washington Office of Superintendent of

PUBLIC INSTRUCTION 12/12/2024 | 28
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Add talking points about how some of the strategies are also really beneficial for students for MLL.

Lets unpack and example!


Resources

Transition Guidance for your Toolbox
| | R\

-'l -..-'l----.

u | hmnmrm L |:||._-.1IJ-'|rLrI|i h

Washington Office of Superintendent of

mCCTS | www.seattleu.edu/ccts | CC BY-NC 4.0 PUBLIC INSTRUCTION
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�Thank you all for your time today. I also want to share the wealth of resources we have to help you dig deeper and add to your toolbox. I will share some of those on the next few slides.

http://www.seattleu.edu/ccts
https://creativecommons.org/licenses/by-nc/4.0/

* WSAC Webinar: Supporting
Students' Transition- Aligning
HSBP's and IEP Transition Plans

HSBP and IEP

Transition
Plan
Alignment « HSBP 201: Alignmg HSBP and
Webinars P Transition Plans

Washington Office of Superintendent of

WCCTS | www.seattleu.edu/ccts | CC BY-NC 4.0 PUBLIC INSTRUCTION
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http://www.seattleu.edu/ccts
https://creativecommons.org/licenses/by-nc/4.0/
https://www.youtube.com/watch?v=Hl6H3yLCegI
https://www.youtube.com/watch?v=Hl6H3yLCegI
https://www.youtube.com/watch?v=Hl6H3yLCegI
https://nam02.safelinks.protection.outlook.com/?url=https%3A%2F%2Fyoutu.be%2FJeJUU2BAGgE&data=05%7C01%7CAlexandra.Toney%40k12.wa.us%7C9918b735710b43a77bbd08dabd261681%7Cb2fe5ccf10a546feae45a0267412af7a%7C0%7C0%7C638030268567912630%7CUnknown%7CTWFpbGZsb3d8eyJWIjoiMC4wLjAwMDAiLCJQIjoiV2luMzIiLCJBTiI6Ik1haWwiLCJXVCI6Mn0%3D%7C3000%7C%7C%7C&sdata=7t7%2BkJjtqvL%2FSsBZcYB0DGILjhUfjDnh9HygD4JFRkA%3D&reserved=0
https://nam02.safelinks.protection.outlook.com/?url=https%3A%2F%2Fyoutu.be%2FJeJUU2BAGgE&data=05%7C01%7CAlexandra.Toney%40k12.wa.us%7C9918b735710b43a77bbd08dabd261681%7Cb2fe5ccf10a546feae45a0267412af7a%7C0%7C0%7C638030268567912630%7CUnknown%7CTWFpbGZsb3d8eyJWIjoiMC4wLjAwMDAiLCJQIjoiV2luMzIiLCJBTiI6Ik1haWwiLCJXVCI6Mn0%3D%7C3000%7C%7C%7C&sdata=7t7%2BkJjtqvL%2FSsBZcYB0DGILjhUfjDnh9HygD4JFRkA%3D&reserved=0

Tips from the Special Education
Division: Secondary Transition Services

® and Supports
1p on
Question: What is important to know about secondary transition

services and supports?

Answer

Secondary transition services are critical to support youth with disabilities in demonstrating
preparation for their next steps after high school and successfully transitioning to the world of
adulthood. Individualized Education Program (IEP) teams work together to plan and implement

academic and non-academic courses and programs of study that help all youth achieve
successful post-school outcomes such as postsecondary education and training, employment,
and community engagement. These services are developed and implemented in alignment with
a High School and Beyond Plan (HSBP) and often inveolve coordination with community

[ J o
businesses and state agencies. Secondary transition is more than providing pathways for the
individual's movement from high school to employment; it is a comprehensive approach to
educational programs, focused on aligning student goals with educational experiences and
. services. Transition planning at its core is an individualized, student-centered activity that

requires collaborative effort to address student needs regarding education, employment,
community involvement, home and family life, and physical and emotional health.

Employment is critically important to one's sense of identity and perceived success in society. It
is also at the heart of the Individuals with Disabilities Education Act (IDEA), whose purpose is, “to
ensure that all children with disabilities have available to them a free and appropriate public
education (FAPE) that emphasizes special education and related services designed to meet their
unigue needs and prepare them for further education, employment, and independent living.”'
Washington is also an employment-first state, part of a national systems-change framework
centered on the premise that all individuals, including those individuals with the most significant
disabilities, are capable of full participation in Competitive Integrated Employment (CIE).

s CA N M E ‘Washington Office of Superintendent of

PUBLIC INSTRUCTION

Washington Office of Superintendent of

WCCTS | www.seattleu.edu/ccts | CC BY-NC 4.0 PUBLIC INSTRUCTION
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This resource was published in 2023 and is a great tip that includes guidance on Individualized graduation and transition services made by the IEP team and best practices for transition services. It includes guidance that addresses the most commonly asked questions on the topic of transition: for example- IEP guidance for graduation decisions and transition services.

Talk about the individualized services-

students are eligible for FAPE up to the age of 22 if determined to be needed by an IEP. This provides a valuable opportunity for students to get the just right support as they prepare for their next steps after graduation and provides for a gradual release as students gain more skills and opportunities in the community. Guidance in this document provides framing and clarification that transition services are individualized. Most adult students will not need a full day of programming ….

Sometimes we hear that when adult students are continuing on they participate in the transition program and many will have the same minutes and services as the IEP
Adult students who are continuing on will have an individualized offering of transition services. Not all students have the same day

http://www.seattleu.edu/ccts
https://creativecommons.org/licenses/by-nc/4.0/
https://www.k12.wa.us/sites/default/files/public/specialed/monthlyupdates/April-2023-Secondary-Transition-Tip.pdf

Transition Supports and Services

Summary for Students, Families & Caregivers

The purpose of this resource is to support students and families to learn more about how the
Individualized Education Program (IEF) Transition Plan and aligned High School and Beyond Plan
{H5BP) support a student to be ready for their goals for post-secondary goals.

What plans support students with IEPs to meet graduation

requirements and be ready for their goals after high school?
A student’s graduation pathway(s) and goals for after high school are documented in both their IEP

[ ] [
ransition Supports an
For students with an IEP, the IEP Transition Plan and the aligned H5EFP layer together to support a
s o s f student in meeting graduation requirements’ and being prepared for their life after high school.
y > Some students have an IEP.
Y ) » Special education provides adaditional layers of support to students.
Stude nt s & Famllle s + Mo later than age 16, an |EP Transition Plan is added to the student's IEP.
Special Education teachers bring expertise in differentiating and
supporting access to HSBP, grade level academic standards and
implementing individualized transition services.
> |:> All students complete graduation requirements which include: completing
‘ credit requirements, a HSBP, and satisfying a graduation pathway that aligns

with a student’s goals for after high school.

» Students have options of courses to meet credit requirements and
engage in career exploration and preparation.

» All students annually update and build a HSEP to quide their high
school experiences and prepare for their next steps after high school.

= General education teachers provide content that is accessible,
engaging and support all students in make progress in grade level
academic standards.

What is a High School and Beyond Plan (HSBP)?
HSBPs are:
s student-created plans that guide high school experiences, course taking and activities that
prepare students for their education and career goals for after high school;
+ agraduation requirement for all students that must begin by seventh grade;?
» updated regularly to reflect current activities and to adjust to changing interests or

SC ! N M E educational and career goals of the student.

" Learn more about the graduation requirements for each graduating class in the Graduat o
2 RCW 28A.230.212

Washington Office of Superintendent of

WCCTS | www.seattleu.edu/ccts | CC BY-NC 4.0 PUBLIC INSTRUCTION
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You will see the ice cream cone from earlier in the presentation is also featured on this transition supports and services summary for students and families resource published last year. This resource highlights what students and families can expect from the HSBP and the IEP transition plan and how the two go together to support students to be ready for their postsecondary goals. 

These first two resources are great high-level summaries on the topic of transition. 

http://www.seattleu.edu/ccts
https://creativecommons.org/licenses/by-nc/4.0/

Washington Office of Superintendent of
PUBLIC INSTRUCTION

Graduation Toolkit:
Class of 2024

and Answers

Frequently Asked Questions

2024

SCAN ME

ﬂhCCTS | www.seattleu.edu/ccts | CC BY-NC 4.0

Comparable Content Course Substitutions

Special Education Guidance on
WAC 180-51-115 page 8.

Graduation Toolkit: Class of 2024
Frequently Asked Questions and
Answers page 15-18

Washington Office of Superintendent of

PUBLIC INSTRUCTION
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Another question we were asked to discuss is comparable content course substitutions. First, I will briefly explain this and then I will connect to two guidance documents that provide clarity on the topic. 

So, to graduate with a high school diploma students must complete the HSBP, satisfy a graduation pathway, and complete credit requirements. While there are flexibility with credits needed to graduate, there is no waiving of required credits or credit areas like there was in the past with the Certificate of Individual Achievement or the CIA. WAC 180-51-115, outlines that a student with an individualized education program must be provided needed accommodations to progress in the general curriculum toward meeting state and local graduation requirements but in limited circumstances related to a student’s disabilities a graduation credit and subject area requirement may be substituted with comparable content course work. This means that to earn credit for that area, like say geometry students, must demonstrate mastery of the learning standards in that content area, but they can do so at a modified depth, breadth, and complexity. So as an example, to get geometry HS credit, students must be working on geometry learning standards but how they learn that –the depth, breadth, and complexity of the tasks may look different for different students when needed. 

To support schools in better understanding the how behind comparable content course substitutions there is a TIP on the topic which is the first QR code above. Additionally, the graduation toolkit FAQ which is a great resource for supporting all students in meeting graduation requirements has several Q&As on this topic found between pages 15-18.

http://www.seattleu.edu/ccts
https://creativecommons.org/licenses/by-nc/4.0/
https://ospi.k12.wa.us/sites/default/files/public/specialed/monthlyupdates/Feb2020Updates.pdf
https://ospi.k12.wa.us/sites/default/files/public/specialed/monthlyupdates/Feb2020Updates.pdf
https://ospi.k12.wa.us/sites/default/files/2024-04/2024-graduationtoolkit-faq_ada.pdf
https://ospi.k12.wa.us/sites/default/files/2024-04/2024-graduationtoolkit-faq_ada.pdf
https://ospi.k12.wa.us/sites/default/files/2024-04/2024-graduationtoolkit-faq_ada.pdf

Guidelines for Aligning High School & Beyond
Plans and IEP Transition Plans

* Appendix A: The Transition Team Members and Roles

* Appendix B: Sample HSBP and IEP Transition Plans

« Case Study of a 10th grader using a CTE Course Sequence - (Webinar)

Guidelines for Aligning « Case Study of an Adult Student using the WA-AIM (Webinar)
High School & Beyond Plans (HSBP)
and IEP Transition Plans * Appendix C: High School Education and Training Opportunities

* Appendix D: Postsecondary Education and Training Opportunities
* Appendix E: Postsecondary Employment Options

* Appendix F: Postsecondary Outcomes (Indicators 1, 2, 13, and 14)

* Appendix G: IEP Transition Planning Checklist for Educators
* Appendix H: Transition Planning Checklist for Students

* Appendix |: Transition Planning Resources

mCCTS | www.seattleu.edu/ccts | CC BY-NC 4.0
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This next resource is likely one that is already in many folk's toolbox as it has been out for several years. 

http://www.seattleu.edu/ccts
https://creativecommons.org/licenses/by-nc/4.0/
https://ospi.k12.wa.us/student-success/special-education/program-improvement/technical-assistance/secondary-transition
https://ospi.k12.wa.us/student-success/special-education/program-improvement/technical-assistance/secondary-transition
https://www.k12.wa.us/sites/default/files/public/specialed/programreview/monitoring/secondarytransition/AppendixB-HSBP-Example-CTE.pdf
https://nam02.safelinks.protection.outlook.com/?url=https%3A%2F%2Fwww.youtube.com%2Fwatch%3Fv%3D1xsAPOxW2pE&data=04%7C01%7CAlexandra.Toney%40k12.wa.us%7C5cdfd3a0446a4ac65a5008d98f59be1d%7Cb2fe5ccf10a546feae45a0267412af7a%7C0%7C0%7C637698437861428363%7CUnknown%7CTWFpbGZsb3d8eyJWIjoiMC4wLjAwMDAiLCJQIjoiV2luMzIiLCJBTiI6Ik1haWwiLCJXVCI6Mn0%3D%7C1000&sdata=RlYQwQ0yUw5WSz%2Bg%2F%2BUaz1Mej8bwHhYWpLwk%2B7D58Hg%3D&reserved=0
https://www.k12.wa.us/sites/default/files/public/specialed/programreview/monitoring/secondarytransition/AppendixB-HSBP-Example.pdf
https://nam02.safelinks.protection.outlook.com/?url=https%3A%2F%2Fyoutu.be%2FvqE_eV4QgHo&data=04%7C01%7CAlexandra.Toney%40k12.wa.us%7C5cdfd3a0446a4ac65a5008d98f59be1d%7Cb2fe5ccf10a546feae45a0267412af7a%7C0%7C0%7C637698437861438321%7CUnknown%7CTWFpbGZsb3d8eyJWIjoiMC4wLjAwMDAiLCJQIjoiV2luMzIiLCJBTiI6Ik1haWwiLCJXVCI6Mn0%3D%7C1000&sdata=NeJepDoc%2Bug0ipJs%2BTXcPkIfEVIICey%2F%2FBhDx8ElFAo%3D&reserved=0

Additional Resources

« OSPI's Indicator B13 Checklist/Transition File Review
« CCTS Transition Services Flowchart

 Post-School Outcome Data

Washington Office of Superintendent of

mCCTS | www.seattleu.edu/ccts | CC BY-NC 4.0 PUBLIC INSTRUCTION
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There is a checklist available for districts to use to determine if all the required components of the transition plan are included in the IEP. The link here is to the Indicator B13 Checklist/Transition File Review. 

There’s also the Transition Services Flowchart that we shared earlier. 
CCTS training follows this sequence, so we’ve included a link to that Flowchart. Some teachers keep a copy of this on their desk to help them with the transition process for their students. We hope you find it helpful.

We also introduced some Post-School Outcome data at the top of this presentation. 
This slide includes a link to view post-school outcome data for Washington state, and by ESD and County. 




http://www.seattleu.edu/ccts
https://creativecommons.org/licenses/by-nc/4.0/
https://www.seattleu.edu/ccts/tools/#d.en.1662138
https://www.seattleu.edu/ccts/transition-services/flowchart/
https://www.seattleu.edu/ccts/post-school-outcomes/

Questions/Wrap Up

Washington Office of Superintendent of
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Are the any questions about anything we’ve covered today?


http://www.seattleu.edu/ccts
https://creativecommons.org/licenses/by-nc/4.0/

Contact and Connect

« Contact OSPI with transition questions: speced@k12.wa.us

« Connect with CCTS for transition technical assistance, training,
and resources

— ccts@seattleu.edu
- www.seattleu.edu/ccts
— Subscribe to our newsletters

Washington Office of Superintendent of

WCCTS | www.seattleu.edu/ccts | CC BY-NC 4.0 PUBLIC INSTRUCTION
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OSPI and CCTS are available to answer your questions and provide technical assistance. 

You can email OSPI at speced@k12.wa.us or contact CCTS at ccts@seattleu.edu. 

You can find CCTS online at www.seattleu.edu/ccts.
From there you can also subscribe to quarterly newsletters. 


http://www.seattleu.edu/ccts
https://creativecommons.org/licenses/by-nc/4.0/
mailto:speced@k12.wa.us
mailto:ccts@seattleu.edu
http://www.seattleu.edu/ccts
https://seattleu.us8.list-manage.com/subscribe?u=bc40950e3ac26c0824bd6761b&id=c991382ceb

Thank You!

Washington Office of Superintendent of

WCCTS | www.seattleu.edu/ccts | CC BY-NC 4.0 PUBLIC INSTRUCTION
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