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Presenter Notes
Presentation Notes
Meg: Welcome

Hello and welcome to our presentation on Effective Transition Plans and Services. 
This presentation is being recorded in January 2026.

CCTS is the Center for Change in Transition Services.
We are Washington state’s Technical Assistance Center for Secondary Transition Planning and Post-School Outcome data.  
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CCTS Introductions

* Meg lyer, Transition Specialist
« Jay Shepherd, Assistant Director
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Meg:
I am Dr. Meg Iyer, the Transition Specialist at CCTS. Here with me today is Jay Shepherd – Jay Shepherd (Jay introduces self)
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Center for Change in Transition Services

CCTS - Empowering educators to improve
transition services for youth with
ENTERTOR G aNGE IR disabilities through partnerships,
research, and training

Inclusionary Practices  Part of OSPI’s Inclusionary

‘.—_\-—,‘\l fechnical Assistance Network Practices Technical Assistance
Network (IPTN)

SEATTLEU » Located at Seattle University

COLLEGE OF EDUCATION
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Meg:
At CCTS, we work to empower educators to improve transition services for students with disabilities. We do this through our partnerships, research, and training. 

We are a part of the Inclusionary Practices Technical Assistance Network (IPTN), funded by the Office of Superintendent of Public Instruction.

We’re located at Seattle University in the College of Education.
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IPTN Aim Statement

The Inclusionary Practices Technical Assistance Network (IPTN)
will provide high-quality guidance, technical assistance, and
professional development resources to districts to disrupt
segregated systems of disproportionality and reduce exclusionary
practices in WA schools.

This will result in improved student outcomes, with an additional
focus on the outcomes and the inclusion of students currently in
Least Restrictive Environment 3 (LRE 3) and Black students with
disabillities.
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Meg:
The Inclusionary Practices Technical Assistance Network provides guidance, technical assistance and professional development resources to school districts.

The aim is to improve student outcomes and increase inclusion with a focus on students currently in Least Restrictive Environment 3 – which is students that spend 39% or less of their school day in a general education setting and Black students with disabilities.

Now I will hand it over to Jay.
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What CCTS Provides

* Secondary transition training
 Technical assistance
» Post-school outcome data (district, county, ESD, and state-level)

* Resources and materials designed for:
— Washington state ESDs, LEAs, public high schools
— Educators and administrators
— Agency staff
— Youth with disabilities and their families/caregivers
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CCTS provides secondary transition training and technical assistance to Washington state partnering agencies and public schools that serve high school-age students.
We’re also responsible for managing, reviewing, and sharing the post-school outcome data that’s collected annually by school districts. 
All of the resources and materials that we generate are available through our website. 
They’re designed for educators, administrators, agency staff, youth with disabilities, and their families/caregivers. 
We do not provide direct services such as student transition assessments or attending IEP meetings. 
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Presentation Overview

« |EP Transition Planning and Post-School Outcomes
« Components of Inclusive |IEP Transition Planning

* High School and Beyond Plan

Resources

Presentation slide deck: &
https://bit.ly/CCTS-ETPS e
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Jay:
The focus of this presentation is on addressing the components of IEP Transition Planning. 
Before we get into those components, we’ll cover some foundational information about how IEP transition planning connects with positive post-school outcomes. 
Then we’ll address the components and sequence of IEP transition planning, which includes age-appropriate transition assessments, measurable postsecondary goals, transition services, the course of study, annual goals, and finally agency connections.
We’ll also talk about how to align the IEP transition plan and the High School and Beyond plan—both of which are graduation requirements for students with disabilities.
And we’ll share links to some informational resources from both CCTS and OSPI. 

Today we’re giving you some highlights of all of these topics, and resources for learning more. 
A lot of the information we share today comes from a self-paced, online course we have on our website, free of charge, called Writing Effective Transition Plans. 
You can download this presentation slide deck which includes links to that training, along with lots of other informational resources we’ll share today. 
There’s a QR code on this slide that will take you to a Google Drive folder. You can also access it from the bitly link, https://bit.ly/CCTS-ETPS. 
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IEP Transition Planning and
Post-School Outcomes

Post-School Outcome Data on the CCTS website
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Jay
So, first, let’s address the connection between IEP transition planning and post-school outcomes, so we can begin thinking about why transition planning matters. 
We’ll start by looking at some of the post-school outcome data for Washington state, which is collected each year through the annual Post-School Survey. 
The Post-School Survey data gives us insights into the postsecondary activities of young adults who were receiving special education services while they were in school. 

In this presentation we’re sharing a few glimpses into the post-school outcome data that’s available for Washington state.
To learn more about how these data are collected, and to view data by different demographic categories, you can visit the CCTS website www.seattleu.edu/ccts/pso-data. 
From there you can also find data by county and educational service district. 
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Any vs. No Engagement, Five-Year Overview, 2022-23
Washington state graphs

Any Engagement No Engagement
100% 950%
90% 40%
80% 30%
60% 10%
950% 0%

2019-20 2020-21 2021-22 2022-23 2023-24 2019-20 2020-21 2021-22 2022-23 2023-24

Post-School Outcome Data Summary, Washington state, 2023-24 |leaver year
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Jay
This slide shows the percentages of overall postsecondary engagement and nonengagement for all former students in Washington state who received special education services up until they permanently exited high school.
By permanently exiting, we mean that they graduated, dropped out, aged out, or were expected to return but for some reason did not. 
And this is showing five years of data, from the 2019-20 academic year to the 2023-24 academic year. 

The chart on the left displays the Any Engagement category. This represents former students who met the reporting requirements to be counted as being engaged in Higher Education, Competitive Employment, Other Education, and Other Employment in the first year after they permanently left high school.
And what we see in this chart is an engagement rate in 2019-20 that’s a little under 70%, then increases to about 74%, the year after that, which is 2020-21, and then over the next two years, decreases to just below 70%, to one of the lowest engagement rates on record. Then, for the 2023-24 leaver year, which is our most recent year of data, we see an increase, in overall engagement, to about 71%.

The chart on the right shows us Non-Engagement. This represents the former students who did not meet the reporting requirements for any of the engagement outcomes. 
So this chart does the opposite of the Engagement chart. 
So if we want to see those exact percentages, we can view the next slide. �
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Any vs. No Engagement, Five-Year Overview, 2023-24
Washington state data table

Leaver Year Respondents Any Engagement | No Engagement
2023-24 6,519 71.30% 28.70%
2022-23 7,171 69.00% 31.00%
2021-22 6,522 72.86% 27.14%
2020-21 6,261 74.27% 25.73%
2019-20 7,170 69.93% 30.07%

www.seattleu.edu/ccts/pso-data
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This slide displays a table with the total number of survey respondents, and the percentages of engagement and nonengagement for those respondents that were pictured in the line graph on the previous slide. 

Here, we can see that for students who received special education services and permanently exited in the 2023-24 academic year, engagement is 71.30% and nonengagement is 28.70%. 
It’s great to see the increase in overall engagement from the previous leaver year. 
But when we start to take a closer look at the data, we start to see that although engagement outcomes increased statewide, they also decreased for some of our most marginalized populations. 
For some examples of this, we’ll look at data by Educational Service District, or ESD.
And in alignment with the goals of the Inclusionary Practices Technical Assistance Network, we’ll look at data for Black students with disabilities and also for students with Intellectual Disabilities. 
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DHDD Post-School Outcome Data, 2023-24

Black/African American leavers
Engagement by Educational Service District (ESD)
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This is also the point that we always like to remind our education and agency partners that PSO data do not give us a complete picture, but they are a great jumping off point for ongoing inquiry.
They’re a piece of a much larger conversation. 

So, to give you a regional perspective of outcomes by race/ethnicity, we’ll look at the outcome data for all Black/African American leavers by ESD.
We’ll stick with the format of showing any engagement and no engagement. 
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Any vs. No Engagement, Black/A!
ESD data table from most to least engaged

rican American leavers, 2023-24

ESD Resp'ts Any Engagement No Engagement
ESD 171 10 80.00% 20.00%
ESD 189 44 75.00% 25.00%
ESD 113 14 71.43% 28.57%
ESD 101 10 70.00% 30.00%
WA State 426 68.31% 31.69%
ESD 121 311 68.17% 31.83%
ESD 123 11 63.64% 36.36%
ESD 112 10 60.00% 40.00%
ESD 114 12 58.33% 41.67%
ESD 105 <10 N/A N/A

CCTS Post-School Outcome Data Summaries
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We’ll start with this wall of numbers slide, and then we’ll look at the bar charts on the next slide. 
There were a total of 426 leavers in the Black/African American race/ethnicity category in the 2023-24 leaver year.
Overall engagement for those leavers was 68.31%, so just over 2/3rds. 

Now we’ll fill in the rest of this slide with outcomes for Black leavers by ESD, and it’s listing the ESDs from most to least engaged. 
Before we look at those percentages on the bar charts, this slide also shows the number of respondents in each ESD. 

The largest number of Black/AA leavers was in ESD 121, they had 311.
Then we see 44 leavers in ESD 189.
And 10-14 leavers in the remaining ESDs, except ESD 105, where there were fewer than 10 leavers in this category, so we don’t display those data. 
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Any vs. No Engagement, Black/African American leavers, 2023-24
ESD graphs from most to least engaged
Any Engagement No Engagement
ESD 171 msss 30.00% ESD 171 = 20.00%
ESD 189 moe— 75.00% ESD 189 m=mm 25.00%
ESD 113 e 71.43%  ESD 113 ==—oo128.57%

ESD 101 I 70.00% ESD 101 ™1 30.00%
WA State I 68.31% WA State | 131.69%
ESD 121 I 68.17 % ESD 121 | 131.83%
ESD 123 I 63.64% ESD 123 | 1 36.36%
ESD 112 D 60.00% ESD 112 | 140.00%
ESD 114 I 58.33% ESD 114 | 141.67%
ESD 105 ESD 105

CCTS Post-School Outcome Data Summaries
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Jay
This slide is showing the rates of any engagement and no engagement for Black/African American leavers by ESD, from most engaged to least engaged. 
These are the same percentages from the previous slide.
Any engagement is on the left, and ranges from a high of 80.00% for ESD 171, and a low of 58.33% in ESD 114, so we see a lot of variation regionally.
Again, statewide, the average is 68.31%. 
Let’s take a look at one more slide for this demographic category. 
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ESD 171
ESD 189
ESD 113
ESD 101
WA State
ESD 121
ESD 123
ESD 112
ESD 114
ESD 105

N/A
69.77%
77.78%
60.00%
69.43%
71.20%
58.33%
55.00%
66.67%

N/A
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80.00%
75.00%
71.43%
70.00%
68.31%
68.17%
63.64%
60.00%
58.33%
N/A

CCTS Post-School Outcome Data Summaries
by ESD, 2022-23 and 2023-24 leaver years

Comparing PSO for Black/African American leavers by ESD
2022-23 to 2023-24 from most to least engaged

o it chacg
AT s Point Change Change

N/A N/A
5.23 7.50%
-6.35 -8.16%
10.00 16.67%
-1.12 -1.61%
-3.03 -4.26%
5.31 9.10%
5.00 9.09%
-8.34 -12.51%
N/A N/A
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This slide is going to show the changes in engagement outcomes for all Black/African American leavers from the 2022-23 year to 2023-24 by ESD. 
So, starting with the Washington state data, overall engagement in 2022-23 was 69.43%, and it dropped in the 2023-24 year to 68.31%.
The difference between those two years is the percentage point change, which was 1.12 points.
And then we get the percent change by dividing that number by the 2022-23 rate of engagement, and we det a decrease of -1.61%. 
And these numbers are just two different ways of looking at the rate of change in PSO data from the last two years.

So we can look at these changes across ESDs.
We’ll continue to list the ESDs from most to least engaged in the 2023-24 leaver year. 
Both ESD 171 and 105 are showing as N/A because they had fewer than 10 leavers in this category for one or both years.
But we see increases in engagement for Black leavers in ESDs 189, 101, 123, and 112, by 7.5% to nearly 17%. 
In ESDs, 113, 121, and 114, we have decreases in engagement, by anywhere from 4% to 12.5%. 


MEG: 
I want to highlight that while statewide engagement dipped slightly, the regional story is mixed.

We see notable increases in engagement in several ESDs that were previously lower or mid-range:
For example in ESD 101 increased by 10 percentage points,


At the same time, we see declines in some ESDs that were previously among the more engaged, including ESD 113, ESD 121, and ESD 114.

This pattern is important because it reminds us that improvement and decline are not fixed to particular regions.
So this slide really invites us to ask:
Were there changes made in ESDs that improved? And what supports may have shifted or disappeared in ESDs where engagement declined?

When we ask these questions, PSO data is a powerful tool for reflection and action around how we support Black/African American students in the year after high school.
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DHDD Post-School Outcome Data, 2022-23

Leavers with Intellectual Disabilities
Engagement by Educational Service District (ESD)
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Now let’s look at data for students with Intellectual Disabilities. 

We’ll follow the same format that we did for Black and African American leavers, looking at the data by ESD and then looking at the change over two years. 
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Any vs. No Engagement, leavers w/Intellectual Disabilities, 2023-24
ESD data table from most to least engaged

ESD Resp'ts Any Engagement No Engagement
ESD 114 17 98.82% 41.18%
ESD 101 22 54.55% 45.45%
ESD 121 64 46.88% 53.12%
WA State 255 40.39% 59.61%
ESD 189 34 38.24% 61.76%
ESD 171 21 38.10% 61.90%
ESD 113 16 37.50% 62.50%
ESD 105 32 34.38% 65.62%
ESD 112 24 29.17% 70.83%
ESD 123 25 24.00% 76.00%
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Statewide were a total of 255 leavers categorized with ID that exited in the 2023-24 leaver year.
Overall engagement for those leavers was 40.39%, so less than half. 

Now we’ll fill in the rest of this slide with outcomes for leavers with ID by ESD, and it’s listing the ESDs from most to least engaged. 
This slide also shows the number of respondents in each ESD. 

The largest number of leavers with ID is in ESD 121, they had 64.
Then ESDs 105 and 189 had 32-34 leavers. 
The remaining ESDs had 17-25 leavers with ID.
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Any vs. No Engagement, leavers w/Intellectual Disabilities, 2023-24

ESD graphs from most to least engaged

Any Engagement No Engagement

ESD 114 I 58.82% ESD 114 | 141.18%

ESD 101 . 54.55%  ESD 101 | 145.45%

ESD 121 I 46.88% ESD 121 | 153.12%

WA State I 40.39% WA State | 159.61%
ESD 189 I 38.24% ESD 189 | 161.76%
ESD 171 mmm 38.10% ESD 171 | 161.90%
ESD 113 mmmm 37.50% ESD 113 | 162.50%
ESD 105 mmmm 34.38% ESD 105 | 165.62%
ESD 112 mmmm 29.17% ESD 112 | 170.83%
ESD 123 24 .00% ESD 123 | 176.00%

CCTS Post-School Outcome Data Summaries
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This slide is showing the same engagement percentages from the previous slide

The highest rates of engagement were in ESDs 114, 101, and 121, were engagement ranged from about 47%-59%, which is above the state average of about 40%. 
Then ESDs 189, 171, 113, 105, 112, and 123 fall below the state average, ranging in engagement rates from about 38%-24%. 

We can then look to the next slide for a two-year comparison of these data.
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Comparing PSO for leavers w/Intellectual Disabilities by ESD
2022-23 to 2023-24, from most to least engaged in 2023-24

o it chacg
b, e Point Change Change

ESD 114 38.10% 58.82% 20.72 54.38%
ESD 101 42.31% 54.55% 12.24 28.93%
ESD 121 51.72% 46.88% -4.84 -9.36%
WA State 43.90% 40.39% -3.51 -8.00%
ESD 189 53.57% 38.24% -15.33 -28.62%
ESD 171 32.00% 38.10% 6.10 19.06%
ESD 113 37.50% 37.50% 0.00 0.00%

ESD 105 29.03% 34.38% 5.35 18.43%
ESD 112 29.27% 29.17% -0.10 -0.34%
ESD 123 51.72% 24.00% -27.72 -53.60%

WCCTS | www.seattleu.edu/ccts | CC BY-NC 4.0 CCTS Post-School Outcome Data Summaries
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Starting with the Washington state data, overall engagement in 2022-23 was 43.90%, it dropped in the 2023-24 year to 40.39%, which was a decrease of 3.51 percentage points, or 8%. 

And we can look at these changes across ESDs.
We’ll continue to list the ESDs from most to least engaged in the 2023-24 leaver year. 
And here, we’re seeing increases in engagement in 4 of the ESDs, decreases in 3, and little to no change in two. 
ESDs 114, 101, 171, and 105 had increases in engagement for students with ID ranging from about 18-54%.
ESDs 121, 189, and 123 had decreases by 9% to almost 54%. ESD 113 had no change in engagement, and ESD 112’s decrease was less than half of a percentage point, so almost no change.

Meg:
Thanks Jay. So as you pointed out, we’re looking at about 41% of students with intellectual disabilities leaving high school without a connection to work, postsecondary education, or training. 

What also stands out is the amount of variation across regions. We see some ESDs making substantial gains, increases of 10 to more than 20 percentage points, while others experienced sharp declines, in some cases more than 15 or even 25 points in a single year. 

That kind of swing indicates that outcomes may be sensitive to local practice, staffing, and support, but it is also important to keep in mind that the sample sizes in some of these ESDs are very small so one student can make a huge difference.

One thing that comes to mind from my experience as a school psychologist for over 15 years, is looking at our transition prep for special education staff. When I first started working at the high school level, I didn’t really understand transition planning, not because I didn’t care, but because I hadn’t been taught how to do it well. Transition wasn’t emphasized in graduate preparation, and I didn't learn it in the field until I was working at the high school level and had to learn it on my own. 

Our educators are building relationships with students and families and helping them navigate very complex systems. In high schools, the pressure is often on graduation rates. But graduation without a clear transition plan doesn’t lead to meaningful adult outcomes, especially for students with intellectual disabilities. It's important that our educators, the ones that have a relationship with students and families and see them face to face, are equipped with the training and information to do transition planning well.

So when I look at this data, I see a clear call to action to treat transition planning for students with intellectual disabilities as essential professional practice, starting in preparation programs and continuing through ongoing professional learning.  We need to make sure our educators, and our families have the information they need to be prepared for the transition to postsecondary life. 
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Interrelationship of IDEA Indicators

Four IDEA performance indicators relate to secondary transition.
These indicators also correlate with one another.

Positive
Quality IEPs Staying in Graduating post-school
(B13) school (B2) (B1) outcomes
(B14)

(Kohler, Gothberg, & Hill, "NSTTAC Evaluation Toolkit", 2009)
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So the question that naturally follows this data is: how do we get higher rates of engagement for our special education leavers, especially Black students and students with intellectual disabilities?

Under IDEA, there are 17 performance indicators, and four of them are directly related to secondary transition. What’s important to note is that these indicators are interrelated, rather than independent measures. 

Research shows that higher-quality IEPs, particularly those with strong transition components (Indicator B13), are associated with higher rates of staying in school (Indicator B2). Students who stay in school are more likely to graduate (Indicator B1), and graduation is strongly associated with positive post-school outcomes (Indicator B14), such as employment or continued education. 

Inclusive educational experiences support this sequence by increasing access to grade-level instruction, peer networks, and transition-relevant experiences. In that sense, inclusion is less a separate initiative and more a supporting condition that strengthens the connection across these indicators. 

At CCTS, our training and technical assistance focus on this alignment, starting with quality IEP development and intentionally supporting inclusive practices that help improve transition outcomes. 
 



http://www.seattleu.edu/ccts
https://creativecommons.org/licenses/by-nc/4.0/
https://creativecommons.org/licenses/by-nc/4.0/
https://creativecommons.org/licenses/by-nc/4.0/

Components of Inclusive
[EP Transition Planning
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Now we’ll talk through the components of inclusive IEP transition planning. 
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Transition Services Sequence

Conduct Age-Appropriate Assessments
Write Measurable Postsecondary Goals
|dentify Transition Services

Write the Course of Study

Write the Annual IEP Goals

Coordinate Services with Adult Agencies

o~ wbh =

(Kohler, 1996)
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In the year that a student turns 16 (or earlier if the IEP team decides), it is required by state and Federal laws that transition services are included in their IEP. 

This intentional flow starts with age-appropriate transition assessments.

The results of these assessments inform all the activities that follow (writing measurable postsecondary goals, identifying transition services, writing the course of study and annual goals, and coordinating with adult service agencies).

The transition component of the IEP becomes a framework for the rest of the IEP for the student so they can make a successful transition to post-school living. 

The IEP is revisited and adjusted at each annual meeting based on new data and present levels of performance.
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Conduct Age-Appropriate Transition Assessments

Strengths Preferences Interests

Write Measurable Postsecondary Goals

Transition

. Education/Training Employment Independent Living (as needed)
Services
Identify Transition Services
Flowchart &
Specially Designed Related Community Employment &
Instruction Services Experiences Living Skills

(Johnson, 2004)
CCTS Flowchart

Write the Course of Study

Write the Annual lEP Goals

Coordinate Services with Adult Agencies
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In this slide, we see those transition components assembled into a flowchart.

It includes several subcomponents that have been added. This is our roadmap for this presentation, and we will go over each step in turn. 

Also, more in-depth training on each step is available via the self-paced free Canvas course on our website. I want to note that we recently updated the course content to include practices and strategies that specifically support students with significant disabilities.
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1. Age-Appropriate
Transition Assessments

Writing Effective Transition Plans: Module 2
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Now let’s talk about the first step on the flowchart: Age-Appropriate Transition Assessments.
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Assessment Components (SPIN)

O ©

Strengths Preferences Interests Needs

To the fullest extent possible, all students must be included in
their age-appropriate transition assessments.
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Regardless of the level of need and type of disability of the young person, all students must be included in their age-appropriate transition assessments as much as possible. 

Assisting students in identifying their strengths, preferences, interests, and needs (we like to use the catchy acronym SPIN) will begin to define the entire transition planning process.

Some things to keep in mind:

STRENGTHS include the skills students demonstrate in school, home and community environments. 

It is important for the team to gather data on a student's PREFERENCES in a work, postsecondary education, or training environment.

Gathering a student's INTERESTS helps identify further experiences and transition services to help them reach their post-school goals.�
Assessment of NEEDS should consider the next environment the student will be engaged in and the supports the student needs in all areas of their life.
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Transition Assessment Key Takeaways

 They are updated and reviewed annually as part of the IEP.

 They are an ongoing process in which:
— Multiple people provide input
- Include several methods of data collection
— Consideration of a student's performance across environments
- The student is at the center of the process

* The information is used to develop postsecondary goals, support
annual goals, identify transition services, and make agency
connections.
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I want to take a moment to point out some key takeaways:

Transition assessments are an ongoing collection of information and data that are incorporated into the IEP when it is reviewed annually.

There is no one-size-fits-all assessment for students; rather it is important to gather information from multiple sources using multiple methods (ex: interview, surveys, observation) across different environments (home, school settings) and always keep the student in the center of the process.

For Example: For students with more significant support needs, information may be collected through methods such as structured observations during vocational activities.

The information gathered from age-appropriate assessments is used to develop the rest of the transition plan.
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Types of Assessments

 Formal assessments: Existing information from a student's general
and special education records and the HSBP.

* Informal assessments: Interviewing the student, family, staff; interest
inventories, questionnaires, observations in different environments.

 [-Folio Assessments

— Strengths Assessment (Unit 1, Lesson 1)

— Career Clusters Interest Survey (Unit 1, Lesson 3)

— Challenges in the Classroom and Beyond (Unit 1, Lesson 4)
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There are a variety of different forms of transition assessments, and they break down into two categories.

First, Formal Assessments include the Existing information from the most recent evaluation (cognitive, academic, behavioral, social, adaptive assessments), classroom data, state testing, the high school and beyond plan.

There are also Informal Assessments including interviews with the student, family, staff, and observations in different settings.

A blend of both formal and informal assessments paints a more complete picture.

And we have another resource for you that you can access from the CCTS website. The T-Folio is a free online transition portfolio curriculum developed by CCTS that includes a variety of transition assessment resources.
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2. Measurable
Postsecondary Goals

Writing Effective Transition Plans: Module 3
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Now moving on to our next section.
There are two types of goals in the IEP transition plan: postsecondary (or post-school) and annual goals.
First, we’ll talk about the postsecondary goals.
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Flowchart: Measurable Postsecondary Goals

Conduct Age-Appropriate Transition Assessments

Strengths Preferences Interests Needs

Write Measurable Postsecondary Goals

Education/Training Employment Independent Living (as needed)

Identify Transition Services

Specially Designed Related Community Employment &
Instruction Services Experiences Living Skills

Write the Course of Study
Write the AnnuallEP Goals

Coordinate Services with Adult Agencies
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Here’s the flowchart again, for reference on which step we are on.
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Postsecondary Goals

v Are goals for life after high school.

v Are built on students’ strengths, preferences, interests, and
needs as identified in the transition assessment.

v Incorporate the cultural values of the family as well as those of
the student.

AN

Are measurable and observable.
v Identify an outcome—not a service or activity.
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These are the main things to keep in mind when writing postsecondary goals. 
They must be for after high school. 
Postsecondary goals should be built using that catchy acronym SPIN, which stands for students’ strengths, preferences, interests and needs which were identified in the transition assessment. 
These should incorporate the cultural values of the  student and their family. 
Postsecondary goals need to be measurable and observable.
They identify an outcome, not a service or activity.

Okay let's take a closer look at postsecondary goals. 
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Areas of Postsecondary Goals

* Where will | learn after high school?
» What will be the focus of my learning?

Education/Training

 What will | do for work?

Employment . What will that look like?

1ple=ToleTale[Ta| M M\YIsTe [ < \What skills will | need to live as
Skills (as needed) independently as possible?
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Postsecondary goals cover 3 areas.

This slide includes student-centered questions that can help identify postsecondary goals for each area. 

All students must have a goal, or goals, focused on Education and Training. The questions to guide the student include: Where will I learn after high school? What will be the focus of my learning?

All students also must have Employment goals. Questions to guide the employment goal are to have the student, staff and family think about what the student will do for work and start putting together a picture of the desired work environment. 

And, if determined that a postsecondary goal in Independent Living is needed, this might include skills that will be needed for them to live as independently as possible. 
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Formula for Writing Postsecondary Goals

(After high school), (student) will
(measured behavior) in/at/to (where).

* To be measurable, postsecondary goals must be written so that they
can be “met” or “not met.”

* They must reflect a specific result or outcome.

* Must reflect goals for after high school and not activities completed
during public schooling.

« See |EP Transition Plan Model Form 6d for further points to consider.
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Let’s talk about how to write the postsecondary goal. 
The postsecondary goal(s) must relate to activities that will occur after the student graduates from school.   
This formula will assist you when writing the postsecondary goals:

After high school, Student will (insert measured behavior) at (insert where).

Keep in mind that to be measurable, postsecondary goals must be written so that they can be “met” or “not met.” 
They must reflect a specific result or outcome.
They must also reflect goals for after high school and not activities completed while they were in school.
They must be based on the assessments.

OSPI has a summary of each of these goals as well as additional points to consider, all of which align with CCTS’s trainings. We have provided that link here and you can access it from this PowerPoint. 
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Example: Postsecondary Goals for Kwan

Education/  After high school, Kwan will participate in on-the-
Training job training in the food services industry.

Employment After high school, Kwan will be employed in the
food services industry.

Independent After high school, Kwan will independently ride
Living Skills public transportation to and from work.
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Here are examples of the three areas of post-school goals.
Note that each are specific and can be measured by the criteria of met or not met.    

(Read goals)

Remember: post-school goals can change depending on the new information that is gathered through ongoing Age-Appropriate Transition Assessments.
Post-school goals should be more specific as the student gets closer to their last year in high school.
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Non-Examples of Postsecondary Goals for Kwan

x  Education/Training:. Kwan will meet the criteria for passing
Spanish Il so he can apply to college. (Activity in school, not
postsecondary)

x  Employment:. Kwan wants to work in the school cafeteria during
his last year in high school. (Activity in school, not
postsecondary, not measurable)

x Independent Living: Kwan will develop skills to access the
county’s public transportation system. (Activity)
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Here are a few non-examples of post-school goals.  *READS Slide*

This is because they were either an activity, are not after high school, or were not measurable.
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3. Transition Services

Writing Effective Transition Plans: Module 4
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Transition services are the services that support the journey towards the postsecondary goal. 
Let’s take a look at what this means and share some examples.



http://www.seattleu.edu/ccts
https://creativecommons.org/licenses/by-nc/4.0/
https://creativecommons.org/licenses/by-nc/4.0/
https://creativecommons.org/licenses/by-nc/4.0/
https://sucommunities.instructure.com/courses/149/pages/module-4-overview

Flowchart: Identify Transition Services

Conduct Age-Appropriate Transition Assessments

Strengths Preferences Interests Needs

Write Measurable Postsecondary Goals

Education/Training Employment Independent Living (as needed)

Identify Transition Services

Specially Designed Related Community Employment &
Instruction Services Experiences Living Skills

Write the Course of Study
Write the AnnuallEP Goals

Coordinate Services with Adult Agencies
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Here’s the flowchart again, for reference of where we are at. 
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Definition of Transition Services

« Set of coordinated activities

* Designed to be a results-oriented process

 Facilitates the successful movement from school to postsecondary
living

« Based on the student's strengths, preferences, interests, and needs

Washington State Legislature, WAC 392-172A-01190, Transition Services
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Once the IEP team has the assessment data documented and measurable postsecondary goals are developed, the team then must determine which coordinated set of activities will support the student in reaching their postsecondary goals.

Services are designed to be results-oriented, meaning they lead to the postsecondary goals and facilitate the movement from school to postsecondary living environments.

Listed here for reference is the section of the Washington Administrative Code that defines transition services. 
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Important to Keep in Mind

* Transition services are additional supports beyond what is
available for all students.

* Transition services include individualized supports, based on the
assessments.
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Some important things to keep in mind:

Transition services are additional supports beyond what is available for all students. 

The HSBP, working on credit, and career exploration are things that all students do.

Transition services included in the IEP are individualized to the student. 
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Transition services can consist of:

 |nstruction

 Related services (e.g. speech-language pathology, interpreting
services, physical/occupational therapy)

« Community experiences (e.g. community-based work experience
and/or exploration, job site training, transportation)

 Development of employment (e.g. job sampling in area of interest)

 If appropriate, the acquisition of daily living skills

Washington State Legislature, WAC 392-172A-01190, Transition Services
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Transition services can consist of the following, but it is not required that each of these services are included in a student’s transition plan.

I'm going to run through examples of transition services.

An example of INSTRUCTION is that reading instruction could be considered transition services for a student who needs specially designed instruction in reading and also needs to increase their reading skills for postsecondary goals.

A RELATED SERVICES example is a student learning how to use assistive technology in order to communicate with others on a job site.

A COMMUNITY EXPERIENCES transition service example is a student participating in training to learn how to navigate public transportation.

Under DEVELOPMENT OF EMPLOYMENT SKILLS, a student that plans to work with animals may sample jobs in a pet store or veterinary clinic.

If appropriate, some students' IEP teams will include DAILY LIVING SKILLS services such as a student working toward independently following a morning routine to get ready for the day.
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Example: Transition Services for Amrita (1 of 3)

Postsecondary Goal: Transition Services
Education/Training

After high school, Amrita will attend Meet with the Disability Student

Washington Institute of Technology Services coordinator at \WWashington

and earn her Computer Security Institute of Technology to learn

and Network Technology degree. about necessary documentation for
an accommodation plan.
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Here is an example of transition services for Amrita. Remember that the transition services must be designed based on the postsecondary goal. Amrita’s goal is to attend Washington Institute of Technology and earn her Computer Security and Network Technology degree. 

Her transition services include meeting with the Disability Student Services coordinator at Washington Institute of Technology so that she has the documentation she needs for her accommodation plan. 
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Postsecondary Goal:

Employment

After high school, Amrita will be
employed in the computer security
iIndustry.
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Example: Transition Services for Amrita (2 of 3)

Transition Services

* |dentify businesses that employ
computer security
professionals.

* Interview an employee working
In computer security.
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Amrita’s goal for employment after high school is to be employed in the computer security industry. Transition services include researching and identifying the businesses that employ computer security professionals. She will also interview people working in the industry.
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Example: Transition Services for Amrita (3 of 3)

Postsecondary Goal: Transition Services
Independent Living

After high school, Amrita will join Gather information on local
and participate regularly in a technology networking groups.
technology networking group in her

community.
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It was determined in Amrita’s assessments and IEP meetings that a postsecondary goal for independent living was needed. Hers is to join and participate in a technology networking group in her community. Transition services include gathering information on local technology networking groups to see if these are of interest. 
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4. Course of Study

Writing Effective Transition Plans: Module 5
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Next, we’ll look at the course of study.
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Flowchart: Course of Study

Conduct Age-Appropriate Transition Assessments

Strengths Preferences Interests Needs

Write Measurable Postsecondary Goals

Education/Training Employment Independent Living (as needed)

Identify Transition Services

Specially Designed Related Community Employment &
Instruction Services Experiences Living Skills
( Write the Course of Study

Write the AnnuallEP Goals

Coordinate Services with Adult Agencies
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Here’s the flowchart again, for reference.
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Course of Study Essentials

« More than a list of courses

 |dentifies the courses, experiences, and activities needed to
prepare students for their postsecondary goals

« Can be a single year or multiple years
 Examples
— Felicia: 1-year
— Javier: 2-year
— Jasmine: 1-year, includes independent living goal
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The Course of Study refers to the instructional academic courses and experiences that students complete to support the achievement of their individual postsecondary goals.

As with the measurable postsecondary goals, the course of study may start out broad in the student’s first transition plan then become refined and more specific over time, and as the student moves closer to graduation. 

IDEA regulations do not provide specific guidance on how IEP teams should document their planning related to the course of study. But it is more than just a list of courses the student will take.

The course of study, as written in the IEP, should clearly identify the courses, experiences, and activities to prepare them for their postsecondary goals. 
This should be written in a way that the student, family, and other educators can easily understand and used as a guide for further planning. 

Each school district determines the level of specificity this planning might entail. Some may be one year; others may be multi-year.
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5. Annual Goals

Writing Effective Transition Plans: Module 6
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We discussed postsecondary goals—the goals for the student after they leave high school.

Next, we will look at the annual IEP goals.
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Flowchart: Annual IEP Goals

Conduct Age-Appropriate Transition Assessments

Strengths Preferences Interests Needs

Write Measurable Postsecondary Goals

Education/Training Employment Independent Living (as needed)

Identify Transition Services

Specially Designed Related Community Employment &
Instruction Services Experiences Living Skills

Write the Course of Study
( Write the AnnuallEP Goals

Coordinate Services with Adult Agencies
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Here’s the transition flowchart again, for reference.
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Annual Goals

* Goals that will be accomplished during the IEP year.

 Based on the evaluations, transition assessments and transition
services.

* Linked to each area of the transition plan.

« Used to measure the progress towards the postsecondary
goals.
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Annual goals are those goals the student will accomplish during the IEP year in each area of service identified through the evaluation and are linked to each area in the transition plan.  
These annual goals are used to measure the progress towards the postsecondary goals.
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6. Agency Connections

Writing Effective Transition Plans: Module 7
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We finish the flow chart by coordinating services with adult agencies.
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Flowchart: Coordinate Services with Adult Agencies

Conduct Age-Appropriate Transition Assessments

Strengths Preferences Interests Needs

Write Measurable Postsecondary Goals

Education/Training Employment Independent Living (as needed)

Identify Transition Services

Specially Designed Related Community Employment &
Instruction Services Experiences Living Skills

Write the Course of Study
Write the AnnuallEP Goals

( Coordinate Services with Adult Agencies )
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Here’s the flowchart again, as you can see, we are on the last step.
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Developing Connections

o Start early

* Know the difference between K-12 vs adult agency system
(entitlement vs eligibility)

 Student involvement

 Resources
— Division of Vocational Rehabilitation (DVR)
o Find Your DVR School Transition Counselor
— Developmental Disabilities and Community Supports (DDCS)
- Washington State Department of Services for the Blind

mCCTS | www.seattleu.edu/ccts | CC BY-NC 4.0



Presenter Notes
Presentation Notes
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Through partnership with adult agencies, school districts can create opportunities to provide students and parents with resources, and an opportunity to connect as they move from school to the adult world.

It is important to begin making connections with adult service agencies early. The adult agency system is different, quite different, from the K-12 system. Students are entitled for services in the school system but in the adult system not only must a person be eligible, but many other factors impact the ability to receive services, including budget restraints. 

Students, or their chosen advocates, should be involved in this process as much as possible. Making these connections is a great way to develop and strengthen the student’s self-advocacy skills. 

There are many agencies available, some specific to individual needs such as housing, mental health, food security, etc. Students and their families should investigate the three resources listed here to determine their local or county contacts and understand the eligibility process. 

Here we have provided links to some resources, which you can access via the available PowerPoint. 
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Agencies and the IEP Meeting

« Agencies must be invited to the IEP meeting if committing the agency to
providing funds or services. (WAC 392-172A-03095(2c))

 Districts are required to obtain permission from parents or adult students
before inviting agency personnel.

« Agency personnel should be invited 3-4 weeks in advance of the
meeting date.

 Indicate what their role will be in the meeting (informational, activity-
based, eligibility application, etc.).

* Include agency personnel in the conversation especially when
discussing post-school goals.
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Before the IEP can include services or funding from adult agencies, they must be invited to the IEP meeting. 

This invitation can only be extended after receiving permission from the parents or students aged 18 or older.  

Best practices are that agency personnel receives prior notice of the meeting (3 – 4 weeks) and understand what their role will be at the meeting. 

And of course, agency personnel should be included in the conversation, particularly when discussing post-school goals. 
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Student-Centered
Transition Team

ﬂhCCTS | www.seattleu.edu/ccts | CC BY-NC 4.0



Presenter Notes
Presentation Notes
Meg:
This section is a reminder that our work is always student-centered.
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Transition Team

 (uidelines for Aligning

Plans (HSBP) and |IEP
Transition Plans |

Others
High School & Beyond -

Parents &

Families

/ School

Counselors,
SE Staff,

N

GE Teachers
Appendix A: The - 1 Student Paraeducators,
e ommunity Related Services
Transition Team Partners & Support Staff,
Members and Roles Psychologists

« WAC 392-172A-
03095(2c) | IEP Team
Membership
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This visual shows that the data and input from the various IEP team members comes together to determine the transition plan. And it highlights the importance of collaboration.
Each person's information adds to the team's understanding of the student and what services the student needs.

Appendix A from HSBP Guidance outlines each of the roles and how they support transition planning. The WAC also includes guidelines for IEP team membership.

Here I will highlight a few of the roles:

Students are the center of all the conversations at the IEP meeting, and they should be an integral part of creating the document regarding their own learning and growth.
Agency linkages are essential for course planning and graduation pathway preparation.
School counselors also play a key role in transition planning. Students with disabilities get the same HSBP planning as all other students (WAC 180-51-220(4)).
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High School and Beyond Plan
(HSBP)

Writing Effective Transition Plans: Module 9
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We also want to share some information with you about the High School and Beyond Plan and how that aligns with the IEP Transition Plan. 
Transition plans are part of the IEP, which is a federal mandate. 
The HSBP is a state requirement. For students who receive special education services, both an IEP transition plan and HSBP must be in place.
We have details about aligning HSBPs and IEPs in Module 9 of our Writing Effective Transition Plans training.
And we’ve borrowed the following slides from Alexandra Toney at OSPI. 
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How Is Transition Planning Like Ice Cream?

All students are general education Some students have an Individualized

students. . Education Program (IEP).

» Graduation requirements include « Special Education support provides
completing credit requirements, a an additional layer of support to
High School and Beyond Plan kN students.

 The IEP Transition Plan must be
fully developed by age 16 and the
HSBP is aligned.

« Special Education Teachers bring
expertise in differentiating and
supporting access to the HSBP as
well as designing and implementing

individualized transition services to
(VVAC-1 80-51 -220) students.

(HSBP) and satisfying a .
graduation pathway that aligns to
their postsecondary goals.

 The HSBP process for all students
starts by 7t grade and must be
conducted with similar school
personnel and processes.

Washington Office of Superintendent of
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OSPI likes to use this analogy about transition planning being like ice cream. 
You start with the first scoop; this is general education.

All students work towards completing the graduation requirements which include credits, the HSBP, and completing a graduation pathway that aligns to their postsecondary goals. 

The HSBP is a student driven document that students start by 7th grade that supports their readiness for their post-school goals. All students complete the HSBP as all students are general education students first.

Then some students have an IEP; this is a second scoop of ice cream. Special Education support through an IEP provides an additional layer of support to students to make progress in and be ready for their postsecondary goals. 

Special education teachers and the IEP team bring expertise in differentiating and supporting access to the HSBP as well as designing and implementing transition services to students. 
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High School and Beyond Plan

* “For a student with an individualized education program (IEP),
the student's IEP and high school and beyond plans must align.”

« “Students with an IEP transition plan...may use their transition
plan in support of, but not as a replacement for, their high school

and beyond plan.”

* “The process for developing and updating the student's high
school and beyond plans must be similar to and conducted with
similar school personnel as for all other students.”

WAC 180-51-220 (4)

Washington Office of Superintendent of
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This slide has the HSBP WAC and there are a few points I want to make here around if a student also has an IEP. 

The IEP transition plan is not a replacement for the HSBP. Students who have an IEP will have both and they must be aligned. 

The process for developing and updating the student’s HSBP must be with similar staff and similar processes as all students. To put this another way, students who have IEPs should not have their HSBP led exclusively by special education staff. 
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Resources

CCTS and OSPI Transition Guidance for your Toolbox
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Jay�Thank you all for the time today.
Before we wrap up, this final section incudes links to CCTS and OSPI resources that we hope you’ll find useful. 
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CCTS Self-Paced Online Training

 Writing Effective Transition Plans
o Student-Led IEP Meetings
* Developing Job Shadow Experiences

» Partnerships for Inclusion: Special Education and Career
Technical Education
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CCTS offers self-paced, secondary transition training modules online. They’re available on our website at no charge.

Topics include:
Writing Effective Transition Plans, which is what we focused on today.
Student-Led IEP Meetings 
Developing Job Shadow Experiences, and 
Partnerships for Inclusion: SE and CTE
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OSPI Website and Publications

« OSPI website - Secondary Transition
« OSPI website - Graduation

 Guidelines for Aligning High School & Beyond Plans and IEP
Transition Plans (PDF) (2022)

* Tips from the Special Education Division: Secondary Transition
Services and Supports (PDF) (April 2023)

» Transition Supports and Services Summary for Students &
Families (PDF) (2024)

Washington Office of Superintendent of
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OSPI also has many helpful resources on their Secondary Transition page.
There’s a Guidelines document for aligning High School and Beyond plans and IEP transition Plans, which includes some great supplemental resources like case studies and checklists. 
They also have a Tip on secondary transition, which was posted last year, and it includes answers to commonly asked questions and expanded guidance on best practices. 
There’s a newer Transition Supports and Service Summary Document for Students and Families which shows how IEP transition plans and HSBPs go together to support students (CCTS collaborated with OSPI on that document). 
And the Graduation FAQ which is posted each year now includes the most common questions on supporting all students with graduation requirements
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Additional Resources

« CCTS Transition Services Flowchart

 Post-School Outcome Data
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A few other tools you might find helpful.
The Indicator B13 checklist is an excel spreadsheet districts can use to determine if all the required components of the transition plan are included in the IEP. 
There’s also the Transition Services Flowchart that we shared earlier. 
Some teachers keep a copy of this on their desk to help them with the transition process for their students. We hope you find it helpful.

We also introduced some Post-School Outcome data at the top of this presentation. 
This slide includes a link to view post-school outcome data for Washington state, and by ESD and County. 
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Wrap Up
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And now I’ll turn it back to Meg to wrap things up. 
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Connect with CCTS

ﬁ ccts@seattleu.edu

www.seattleu.edu/ccts

é Subscribe to our newsletters
\
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Here’s how you can connect with us. 
The best way to reach us is through email: ccts@seattleu.edu.
Our website is www.seattleu.edu/ccts.
And reminder, you can stay connected with us by subscribing to our newsletters. 
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Thank You!
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